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At the end of the 2015-2016 academic year there were 23 pupils on the Special Educational 
Needs/Disabilities (SEND) register, 1 of whom had an Education and Healthcare Plan; this represents 11% of 
children on the school roll. This compares to national figure of 14.4%. (In 2014 to 2015 the figure was 11.9%.) 
 
A further 23 children were identified as having some needs (school concern), but not fitting the criteria for 
SEN Support Level. These are recorded on a needs analysis document as N, alongside information on EAL, 
Pupil premium, pupil with poor attendance/ punctuality and other vulnerable children (see attached 
example). 
 

Analysis of Pupil’s Primary Needs July 2016 
 MLD SpLD SLCN SEMH ASD HI VI PD Other Total 

School Concern Jul 
‘16 

6 3 6 6 0 1 0 0 1 23 

SEN Support Jul ‘16 5 3 5 6 1 0 0 2 0 22 

EHCPlan Jul ‘16 0 0 0 0 1 0 0 0 0 1 

TOTAL on statutory 
SEN Register Jul ‘16 

5 3 5 6 2 0 0 2 0 23 

OVERALL TOTAL 
Jul ’16 (EHC, SEN Support 

& School concern)  
11 6 11 12 a 2 1 0 2 1 46 b 

TOTAL on statutory 
SEN Register Jul ‘15  

4 1 5 9 3 0 0 2 0 24 

OVERALL TOTAL Jul 
‘15 

13 4 9 17 
a 

3 1 0 2 0 49 
b 

Categories of Need: MLD- Moderate learning difficulty; SPLD- Specific learning difficulty; SCLN- Speech, language and communication needs; SEMH- 
social, emotional and mental health; ASD- Autistic Spectrum Disorder; VI- Visual Impairment; HI- Hearing impairment; PD- Physical difficulties. 

 

Analysis of Pupils by Year Group July 2016 

 
SEN 

Support 
Jul ‘16 

EHC Plan 
Jul ‘16 

TOTAL on 
Statutory 

SEN 
Register 
Jul ‘16 

TOTAL on 
Statutory 

SEN 
Register 
Jul ‘15 

School 
Concern 
Jul ‘16 

OVERALL 
TOTAL Jul 

‘16 
(EHC, SEN 
Support & 

School 
concern) 

OVERALL 
TOTAL 
Jul ‘15 

Year R 2 0 2 3 5 7 8
 

Year 1 4 0 4 5 2 6 9
 

Year 2 7 0 7
 

2 2 9 
c 4 

Year 3 2 0 2 2 3 5 5 

Year 4 1 0 1 3 3 4 6 

Year 5 3 0 3 4 3 6 9 

Year 6 3 1 4 5 5 9 
d 8 

TOTAL 22 1 23 24
 

23 46 49
 

% of school 
(national %) 

10.5% 
(11.6%) 

0.5% 
(2.8%) 

11.0% 
(14.4%) 

 
11.0% 

 
22.0% 

 
 

 
Things to note are: 
a) Levels of SEMH have gone down, partly due to better identification of other needs that contribute to emotional 

and behavioural needs e.g. Specific Learning Needs and Speech, Language and Communication Needs 
b) Overall levels of SEN have remained at same level. 
c) There were a high level of SEN children in year 2 who have now moved into year 3. Five of these children received 

a significant reading recovery throughout year two as well as the support and interventions provided in class. They 
will need continued support and monitoring through year 3.  
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Pupil Progress 
  
Progress for each individual pupil and groups of pupils, including those on the SEND register, is regularly and 
closely monitored by class teachers and Senior Leadership Team to ensure that no pupil is at risk of 
underachieving. Following the change in the National Curriculum system we have had to develop alternative 
ways of tracking progress and achievement. 
The table below show progress for children on SEN register as measured by standardised scores from PIRA 
(reading) and PUMA (maths) assessments, and achievement against National Curriculum Criteria (informed 
by testing and teacher assessment). 
(It is harder to measure progress in writing as we have not used an assessment that gives s standardized 
score. We need to develop a more rigorous way of tracking this progress for SEN children.) 

 
 Reading 

progress 
Reading 

achievement 
Writing 

achievement 
Maths 

progress 
Maths 

achievement 
 Below 

expected 
Expected Above 

Expected 
Working 
towards 

Expected Exceeded Working 
towards 

Expected Exceeded Below 
expected 

Expected Above 
Expected 

Working 
towards 

Expected Exceeded 

R 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

1 2 0 1 2 1 0 3 0 0 0 1 1 1 1 1 

2 0 0 2 2 2 0 3 1 0 0 1 2 3 1 0 

3 2 0 0 1 1 0 1 1 0 0 0 1 1 1 0 

4 2 0 0 2 0 0 2 0 0 1 0 1 1 1 0 

5 3 0 0 1 2 0 0 3 0 0 0 3 1 2 0 

6 1 0 2 3 0 0 3 0 0 2 1 0 3 0 0 
Total 10 0 5 11 6 0 12 5 0 3 3 8 10 6 1 
NB no SEN support children identified in year R 

All scores below were calculated for Summer 2015 to Summer 2016 except year 1 which are Autumn 2015 to Summer 2016 

 
One thing that this table highlights is the number of children who are making below expected progress. This 
is only against the PIRA or PUMA, and other measured assessments do show accelerated progress, but are 
not necessarily done for all SEN children (it depends on the type and level of their need) and therefore 
cannot be reported in this way. 
 
In addition to high quality first teaching from their class teacher, children on the SEND register continue to 
be supported in a number of ways, including 1:1 support and small group interventions. As well as 
interventions generated within school, some children follow programmes from outside agencies such as 
Speech and Language Therapist or LACAT. 
 
A document was shared with all staff to help in the process of identification and provision. (See attached). 
 
In July 2016 we introduced a needs analysis (example attached) which identified which difficulties each child 
had, and what level they were. This will be reviewed in February 2017. This is supported by our waves of 
support document (attached). 
 
Interventions 
 
Supporting development of language and literacy. Interventions include: 
Talkboost (done by all year R children) 
Launch into Reading Success 
FFT Reading or Reading Recovery 
Direct Phonics 
Specific Precision Teaching (may use Big Phonics books) 
Acceleread/accelewrite, 
Racing to English 
Talkabout 
Listening and Thinking, Looking and Thinking, New Reading and Thinking 
One to one support for SALT targets 
Writeaway 
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Supporting development of fine and gross motor skills. Interventions include: 
Write from the Start 
Ready Steady Write 
Physical resources (writing slopes, Move-n-sit cushions, pencil grips) 
Development of typing skills for those who are always going to find writing difficult. 
Exercise to develop fine motor skills, eye movement (as provided by Occupation Therapist) 

 
Supporting development of maths skills. Interventions include: 
GAP maths 
Collins ‘Assisting Maths’ 
RM Maths 
Securing Levels and Overcoming Barriers (materials from Numeracy Strategy) 

 
Supporting development of social and emotional skills. Interventions include: 
Small nuture groups (lunch time clubs, craft groups) 
Talkabout 
Silver Seal 
Developing use of Visual Timetables and other visual support in classroom 

 
Impact and cost of interventions is tracked against the provision maps. Currently this involves the adult 
leading the intervention maintaining a tracking sheet which they hand in to SENCO at end of term. This 
information is then transferred to individual tracking sheets by HLTA, and then onto provision map by SENCo. 
This process needs to be further tightened up in 2016 to 2017. 
 
Multi-agency Support in School 
 
Close and effective links are made with a wide variety of Agencies to support parents/carers and the school 
in addressing children’s needs. The following Agencies were involved in 2015/2016: 
Oxfordshire Inclusion Team* 
Educational Psychologist (EP)* 
Communication & Interaction Service (including Language and Communication Advisory Teacher (LACAT) 
and Autism Advisory Teacher) 
Speech and Language Therapists (SALT) (Early Years and Year 1 and up) 
Sensory Support Service (SENS; hearing, visual and multi-sensory impairments) 
Home School Community Link Worker (HSCLW) 
Children’s Centre, Botley 
School Nurse 
Community Occupational Therapy Service 
Community Physiotherapy Therapy Service 
Community Paediatrics 
Children’s Services (Family Support) 
Child and Adolescent Mental Health Services (CAMHS) 
Primary Child and Adolescent Mental Health Services (PCAMHS) 
 
It should be noted that all * is a traded services that school has to pay for. The number of traded services is 
likely to increase over the next few years, and this will impact on budget for SEN. 
 
It should be noted that we were no longer able to access the Early Intervention Service (HUB) as it ceased to 
exist, and we also had significantly less input from the HSCLW other than for families where there was a 
sibling at Matthew Arnold School. 
 
 
Deployment of staff 
 
The SENCo worked for 2 days/week. This time was used for many things including: 
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 Carrying out specific assessments or observing in class in order to offer advice for specific children 

 Preparing information and reports for teachers, parents, outside agencies 

 Preparing, advising on or running interventions 

 Supporting and advising on children with SEMH needs, include behaviour support and lunchtime 
invitations 

 Meeting with parents and pupils formally and informally to offer support, reassurance and information 

 Attending and/or running meetings for SEN review, Team Around the Child/Family, Family Support or 
Child Protection Meetings 

 Maintaining Action Records for SEN pupils, Class Inclusion Files, SEN Register and School SEN list 

 Liaising with and supporting TAs, teachers 

 Liaising with outside agencies 

 Analysing progress and tracking against provision and sharing with teachers and head 

 Delivering training to staff on interventions, assessments and policy. 
 
The HLTA worked for 3 days a week. More of her time was used in direct delivery of interventions in this 
academic year. Her role included: 

 Monitoring and supporting TAs in delivery of interventions and assessments 

 Delivering specific intervention and/ or assessments to some children 

 Collecting and recording data on provision and interventions 

 Managing resources 

 Maintaining Action Records for SEN pupils 
 
The SENCo and HLTA try to meet formally for at least 20 minutes/week to discuss ongoing concerns, and 
what SEN actions need to be done next. For 2016/2017 a summary of SEN will be trialled that can be shared 
with HLTA, Head and SLT so that all are aware of what the priorities are and who is responsible for them. 
 
We have used classroom teaching assistants to run the majority of our interventions, with some time from 
HLTA and SENCo. The provision for children has been either 1:1 or small group interventions, support in 
whole class or small group activities.  
We have also employed extra TAs for the following reasons: 

 To support pupils with emotional and behavioural difficulties 

 To deliver full time support for ASD pupil who went on to get EHC Plan 

 To deliver support for ASD pupil who we have now applied for an EHC Plan 

 To support children who need more than basic level of interventions, but who are not yet on EHC Plan 

 To support pupils with English as an additional language 
 
Staff training 
 
SENCo attended Locality Inclusion Briefings (ongoing information regarding the SEN Code of Practice and 
other SEN developments, and what schools need to do to meet the requirements of these). She also 
attended the Annual SENCo Inclusion Conference. Information is shared with all school staff. 
SENCo attended two-day course on supporting ASD run by Autism Education Trust 
Training of teachers and TAs in using specific interventions and assessments is an ongoing process carried 
out by the SENCo and HLTA. An audit of need is carried out each year. 
All staff received training in My Maths 
 
Liaison with Secondary School Partners 
 
Good links exist with Secondary Schools, but more work needs to be done By Cumnor and by receiving 
secondary schools to ensure accurate and efficient transfer of records and information to minimise the 
disruption of change for pupils transferring to the secondary sector. 
Separate transition arrangements and induction visits were arranged for SEN pupils where required. 
For pupils moving into the school that have an identified Special Educational Need, the previous school is 
contacted for details, preferably prior to entry, to ensure appropriate levels of support are in place. 
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Pupil and Parent/Carer Involvement in the provision for SEN, Disabilities and/or Medical Needs 
 
All pupils and parents are invited to contribute to reviews. They discuss progress and targets with teachers, 
teaching assistants and the SENCo as appropriate. Pupil profiles and targets are written in a child friendly 
language. 
SEN children filled in ‘One Page Profile’ at end of summer term showing what they thought people liked and 
admired about them, what was important to them, how best to support them and their dreams.  
Parents/Carers are actively encouraged to engage with school through opportunities to come into school, 
work alongside staff and pupils and attend parent teacher consultations and parent workshops. 
Parents/Carers are consulted through questionnaires. 
Healthcare plans are discussed with parents/carers and decisions made appropriate to individual pupils’ 
medical needs. 
 
Next steps  
 
During the school year 2016-17 we intend to focus on: 

 Continuing to improve our monitoring, tracking and evaluation of provision, particularly in light of 
‘life without levels’ which means that tracking SEN pupils is significantly more difficult. 

 Further tightening up SEN procedures so that teachers take more responsibility for monitoring and 
evaluating SEN provision, and hand in necessary tracking and information as per the SEN Calendar. 
(see attached) 

 Actively engage children and parents in the process of reviewing SEN Information Report and ensure 
that all stakeholders have a say in SEN at Cumnor Primary School. This will include developing the 
SEN section of the website so that it is more informative and encouraging. 

 
 
It should be noted that for the school year 2015 to 2016 I have had to deal with an extremely difficult 
situation with my daughter’s mental health which has definitely impacted on the amount of additional work 
I have been able to do, and I have felt very frustrated by this. I have been well supported by Ed Read (Head), 
SLT, HLTA and office staff. In fact all staff have been very supportive. 
 
H Lawfull (SENCo) 
 


